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School:   Shoreditch Park Primary School 

Bridport Place 
Hackney 
London 
N1 5JN 

 
Head/Principal:   Ms Penny Smith 
 
IQM Lead:    Ms Alix Bevington 
 
Date of Review:                      15th July 2022 
 
Assessor:   Janice Lewis 
 
 
IQM Cluster Programme 
 
Cluster Group: Inclusion Southeast 
 
Ambassador: Kenny Frederick 
 
Date of Next Meeting: 11th November 2022 at Rivermead School 
 
 
Sources of Evidence during IQM Review Day: 
 
Discussions with: 
 
• School leaders regarding IQM review and Action Plan 
• Staff members to discuss ELSA role and impact 
• Parents to discuss impact of IQM priorities 
• Pupils to discuss impact of IQM priorities 
 
Additional Activities: 
 
• Learning walk to observe mental health check-ins and ASPIRE soft start to the day and 

after lunch. 
• Learning walk to observe a PSHE session in the Autism Resource Provision (ARP). 
 
Additional evidence: 
 
• Ambassador poster for anti-bullying 
• Example of pupil wellbeing survey and results from this 
• Assembly plan – focus – looking after mental health 
• Example of parent survey 
• Child friendly mental health poster 
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Evaluation of Annual Progress towards the Flagship Project 
 
Shoreditch Park Primary School has made excellent progress in the last three years 
towards their focus on improving provision for SEND and wellbeing. The school have 
identified the increasing need to support the mental health of their pupils. Leaders were 
able to describe how CAMHS referrals have increased over time due to high levels of 
anxiety, and how they have adapted and continued to improve their provision accordingly. 
The school offer includes support from external speech and language and EP services, as 
well as continuing commitment to external mental health practitioners such as WAMHS, 
Place2be and the Hackney Educational Psychology Team who supervise the ELSA. The 
schools provision map for this year has included 58 SALT groups and 34 wellbeing/mental 
health groups, with a total of 86 children accessing some sort of intervention throughout 
the week. Parental engagement has improved and the school has maintained its reputation 
in the local community as a beacon for SEND practice. As a result, they have had a high 
number of in-year admissions this year and 50% of all new pupils are on the SEND 
register. Over 10% of the school population now has an EHCP and nearly 30% of all pupils 
are on the SEND register.  
 
Last year the school trained up a highly experienced member of support staff, who also 
works as a Higher-Level Teaching Assistant (HLTA), to become an Emotional Literacy 
Support Assistant (ELSA). This year the ELSA has made a big impact to individual pupils 
through targeted 1:1 emotional literacy support. The ELSA has worked with 10 pupils with 
a wide range of presenting needs including anxiety, difficulties with peers, and low self-
esteem. She also may work with groups of children depending on their need. The ELSA, 
Inclusion Team and the child’s teacher collaboratively set ELSA targets. The ELSA also 
receives follow up supervision with the EP to discuss cases. A wellbeing questionnaire is 
completed at the start and the end of the intervention, as well as gaining feedback from 
class teachers. All pupils who have accessed the ELSA intervention have met their 
individual targets.  
 
Pupil Voice is highly valued at Shoreditch Park Primary School with School Council, ASPIRE 
Ambassador, Green Team and Playground Pals projects being well established also. The 
ASPIRE ambassadors have created child friendly versions of the school’s mental health 
policy which can be seen around school displays. The ASPIRE Ambassadors also produced 
a video to promote the importance of looking after your mental health. This video provides 
suggestions for other pupils for how this can be achieved e.g. through talking to someone. 
Pupils within the school are articulate when talking about mental health and children feel 
confident in identifying their own needs and asking for support. This has been partially 
evidenced by the number of pupil self-referrals to Place2Be this year. 
 
Pupil voice is further collected through pupil surveys. The School Council have worked 
alongside the WAMHS practitioner to create a wellbeing survey for all pupils to complete. 
The results of the survey informed an action plan for the year. Student voice groups 
worked on the identified priorities from the children’s wellbeing action plan. When 
meeting with pupils, they were able to communicate positively how they felt about 
accessing mental health support from the various designated adults in the school as a 
result of this project.  
 



Assessor’s Evaluation for the IQM Flagship Project   
  

© Inclusion Quality Mark (UK) Ltd                                                                                                      2021/2022 

There has been a large school focus on ensuring that parents are aware of mental health 
and wellbeing through information sent home, parents’ meetings, workshops and/ or by 
attending assemblies. Through meeting with specific parents, they were able to share their 
positive experiences of how the school had supported the mental wellbeing of their 
children. One parent described how she was able to undertake coaching sessions with her 
and her child through PIPT (Personalised Individual Parent Training) as part of the 
Place2be provision. Through these sessions, the parent felt her child had started opening 
up more, it gave her clear ideas of how to support her child’s behaviours, and her child’s 
confidence and social skills had improved as a result. Another parent spoke about how the 
school had supported their child since starting in Reception class with behaviour issues 
relating to his mental wellbeing. Through the use of the school counsellor their child had a 
better vocabulary to speak about their emotions which positively impacted their 
behaviour.  
 
Parent surveys are used to collect parent voice and the school’s most recent survey 
indicated that parents felt that school support the wellbeing of their pupils. The survey 
collected suggestions from parents as to what types of training parents would like the 
school to offer. This information was then used to design parent workshops for the 2021-
22 academic year. During this academic year, the following parent workshops linked to 
pupil wellbeing and mental health have been held: 
 
• Zones of Emotional Regulation (led my Speech and Language Therapists). 
 
• Supporting my child's wellbeing: strategies to help with worry and anxiety. 
 
• Talking to my child about their mental health and wellbeing. 
 
• Understanding my child's behaviour. 
 
• WAMHS drop ins and workshops. 
 
• PLace2Be workshops and drop-in sessions. 
 
The school have seen an increase in parents attending workshops throughout the academic 
year. There has also been an increase in parents accessing a range of support from school 
staff and school-based mental health professionals (EP, WAMHS, Place2b) and parents are 
feeling well supported by these.  

 
 

Agreed Actions for the Next Steps in the Flagship Project 
 
Since the success of their last Flagship Project, the school have a new project title that they 
will focus on over the next academic year. This project is: 
 
Project Title:  To develop purposeful engagement of all pupils, including SEND and 
EAL learners. 
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The aim of this project will be to work with teachers around inclusion in the classroom, in 
particular, how they can be more inclusive for SEN children. Classes in the school have an 
increasing number of children with complex needs, so school staff need to develop the 
knowledge and skills to support all pupils effectively, for example, teaching them how the 
classroom environment can be adapted, how to support attention / focus of pupils, and 
how to encourage independence of all learners, regardless of their need. In order to do 
this, the school will train staff on cognitive load theory and executive functioning and 
support them to adjust learning materials in accordance with evidence-based 
recommendations. By doing so they are hoping to upskill school staff to reduce cognitive 
load in the classroom and maximise the engagement and productivity of all pupils. This 
will involve coaching teachers to use precise language in their delivery of lessons and 
through their communication of learning intentions. They will also use the SCERTS (social 
communication, emotional regulation and transitional supports) framework to audit the 
use of transactional supports in the classroom. It is hoped that consistent use of these 
transactional supports will further support pupil independence and engagement in the 
classroom.  
 
Cognitive Load Therapy 
 
This a whole school approach at looking at cognitive load of the teaching styles, to remove 
adult led language and excess language. Whole school CPD is already planned for, where an 
external provider will give an understanding of the theory. The school feels that upskilling 
teachers in this way is the key to moving forward. The school will also be making changes 
to policy to ensure pupil workload and processing is reduced within lessons. There will be 
a focus on giving direct, purposeful feedback in lessons.  
 
Next steps: 
 
• To up skill teachers on cognitive load theory in the classroom.  
 
Staff CPD in the autumn term will provide training and development for staff about 
cognitive load theory. Senior Leadership Team will set expectations about reducing 
cognitive load in the classroom for all pupils. The Inclusion Team will supplement this with 
additional strategies for children with working memory difficulties (DLD, ASD, Specific 
learning difficulties). Coaching for teachers around reducing teacher talk and honing 
language to be precise and purposeful.  
 
Next steps: 
 
• To support teaching staff to provide direct feedback in lessons. To reframe learning 

intentions and success criteria so that vocabulary is accessible and purposeful for the 
ability of the child. 

 
• Staff training and development around assessment for learning in the classroom will 

take place in autumn term. Marking expectations will be replaced with direct feedback. 
This will support all pupils to act on feedback and especially benefits SEN pupils where 
reading is a barrier.  
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• Success criteria will be adapted to be meaningful for all learners. Child friendly 
language will be used and differentiated work will be simplified for SEND and EAL 
pupils. 

 
SCERTS 
 
This framework is already used in the school’s ARP. It refers to the resources and 
strategies used to make children independent in their emotional regulation. The school 
feels there is a need to have a standard of what is expected to see. A key staff member will 
be trained in standardised autism provision by the Autism Education Trust (a charity 
endorsed by the DfE), then they will deliver training to the wider school. An audit of needs 
will be conducted, and an action plan will be developed as a result.  
 
Next steps: 
 
• Use SCERTS transactional support guidance to audit the use of TS in the autism 

resource provision. To implement the use of task schedules for individual SEND pupils 
and support teachers and support staff to use these effectively. To ensure that visual 
timetables and prompts are in place for pupils across the school. 
 

• Use SCERTS transactional support checklist to audit the ARP. Write up feedback and 
share with ARP and Inclusion Team. CD and JB to use SCERTS transactional support 
checklist to audit each key stage separately. Hold a CPD to feed back. Training to be 
delivered by Educational Psychologist around cognitive load and SEND. Training to be 
delivered on how tasks are scheduled can be implemented in the classroom. Coaching 
and feedback to support teachers to gain confidence in using task schedules for key 
pupils in a variety of lessons. Expectations set in autumn term around visual 
environments. To include: 

 
o Visual timetables to be set up in July/September for incoming cohort.  
o Individual symbols for younger pupils, static timetables for older pupils. 
o Door sign that says, ‘x is teaching am/pm.’ 

 
 

The Impact of the Cluster Group 
 
Through the Cluster meetings that the school have been able to be part of, they feel that 
they have been able to collect some good resources, for example, self-regulation strategies, 
which can be implemented in school. The school also feel that they have been able to share 
good practice. In future meetings, they are keen to develop links with other mainstream 
schools with specialist provisions to observe good practices elsewhere.  
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Overview 
 
Upon entering Shoreditch Park Primary School, their vision, values, and commitment to 
promoting an inclusive environment is evidenced through displays of ASPIRE characters 
and their characteristics. The key characteristics of ASPIRE – Achievement, Self-awareness, 
Pride, Inclusion, Respect and Inquiry - are all linked to a cartoon character, which make 
them both engaging and identifiable for the children, whatever their age or ability. The 
ASPIRE curriculum is clearly interwoven throughout the school. The school describe it as 
‘an aspirational curriculum and school vision that empowers children to flourish in their 
academic, personal and social learning.’  This is evident by looking at the school 
environment and what children are learning in and around the classroom. Apart from 
PSHE lessons, the attributes of ASPIRE are taught through the curriculum which was 
evidenced by looking around the school environment and the classroom learning.  
 
Through discussions with the Inclusion Team, there are clear structures in place to support 
children and families relating to SEND, mental health, behaviour, attendance, and 
safeguarding. Mental health support is a key part of the School Development Plan. The 
team have weekly meetings to discuss the caseload of children who have needs in any of 
these areas and then actions are set out to help them. By doing so, they believe no child 
falls through the net. This Inclusion Team is due to expand, so they will have two SENCos 
instead of one. Each SENCo will have a different focus to work on e.g. provision mapping 
and action planning or intervention work and coaching for teachers.  
Once pupils have been identified for support, there are numerous interventions that can be 
put in place, for example, Lego/jewellery therapy, Circle of Friends and Nurture Groups 
(including Art and Gardening). There are also several speech and language groups which 
focus on – playground games, negotiating rules, and zones of regulation, to name but a few. 
Through walking around the school playground, the gardening nurture group could be 
seen in action. Regular meetings are held with class teachers to track progress of 
interventions over time. The progress of their outcomes is used alongside other 
assessment tools such as SDQs and Boxall Profile to measure the success of any 
interventions put in place.  
 
During the learning walks, it was clear that the classrooms were organised to meet the 
needs of all pupils, and also to promote independence at all levels. In the ARP, there is a 
‘Zones Room’ where children can go to self-regulate, a child can take their timer, pick an 
activity, regulate, and leave independently of an adult. The organisation of the free—flow 
morning where children can enter the classrooms for ‘check-in’ time to the have 
opportunities to speak to various members of staff and/or play music, eat fruit, read books 
or play games, was observed in several year groups. Classroom teaching boards display 
activities and/or scaffold sentences to encourage children to talk about their feelings e.g. ‘I 
feel……because…….’  Visual schedules are used in all classrooms to support a wide range of 
children. High expectations are set for all pupils, regardless of their need. An ASPIRE lesson 
was observed in the ARP, where six high needs ASD children were sharing what they felt 
proud of, and they were able to respectfully listen to others’ responses. During the post 
lunch check-ins, children as young as Reception were observed to be sharing their feelings 
with the class – ‘I am in the red zone because I am excited term is finishing.’  The children 
then took part in a mindfulness activity before starting their afternoon sessions. Using the 
Zones of Regulation enables children to identify a range of emotions, but also 
independently recognise when they are feeling this way, so they can self-regulate.  
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Pupil surveys results show that pupils feel much more confident in their support for 
mental health needs. Through meeting with a group of pupils ranging from Year 2 to Year 
5, they were able to clearly articulate their zones check-in sessions and the various 
strategies that are in place to support their emotional wellbeing, including, a book corner 
to calm down in. They were also able to describe how the adults were assigned to support 
mental wellbeing (Place2be, ELSA, counsellor) and how these helped them: 
‘Miss C helps me with my self-esteem and my mental health,’ ‘She helps me with my 
feelings and emotions,’ ‘She takes all the worries out of me.’ 
 
Pupils were able to talk about the range of clubs and extra-curricular activities that are on 
offer at the school, including a range of trips they have the opportunity to take part in. 
These include various sports clubs, choir, and before / after school clubs. The children 
seemed excited about opportunities to play instruments, like the violin. The children spoke 
animatedly about trips to different museums in London related to their curriculum topics 
too. Pupils spoke positively about their ASPIRE curriculum and topic weeks they have 
taken part in, such as art week, where they enjoyed being able to make things out of clay. 
One pupil said, ‘I like how the teachers help you when you are stuck, and they are nice.’ 
 
Discussions with school staff indicated that staff wellbeing was also a key priority for the 
school, as well as that of pupils. Staff are offered counselling support by the WAMHS 
practitioner where needed, and they can talk or email her at any time.  
 
It was a pleasure to visit the school and to meet its staff, parents, and pupils. From this visit 
it was clear that the school continues to be committed in ensuring high quality inclusive 
provision for all. It is also clear that moving forward, the driving force for school leaders is 
to continue to improve its diversity and inclusivity practices, while continuing to embed 
those already in place.  
 
I am of the opinion that the school fully meets the standard required by the Inclusion 
Quality Mark's Inclusive School Award with Flagship School status. The Academy has 
submitted an Agreement to Participate in the Flagship programme committing it to annual 
reviews for the next 3 years and attendance at termly IQM Cluster meetings with other 
IQM Centres of Excellence and Flagship Schools. The Academy will be reviewed again in 12 
months’ time.  
 
The next review will look closely at how the school has interacted with its Inclusion Cluster 
and promoted continuing outreach. Evidence of cluster working will underpin the capacity 
for the school to maintain its Flagship status.  
  
Assessor: Janice Lewis 
  
Findings confirmed by Inclusion Quality Mark (UK) Ltd:  
  

 
…………………………………………. 
Joe McCann MBA NPQH 
Director of Inclusion Quality Mark (UK) Ltd 


